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* Questions are Good

*

nlf you want to feel
continue to do what you have always done.
If you want to grow, go to the cutting edge
of our profession,
just know that when you do, there will be a

temporary loss of sanity.

So know when

you donot

you are doing
You are probably gr

--Madeline Hunter
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FAQ #1

Mow can we
differentiate instruction
when everyone
has to take the
same standardized test?

0! NBy Qi RAFTFSNE
standards incompatibje?)

VAl

There are at least two reasons why standards -based
teaching and differentiation are not in conflict:

1) Standards guide us in WHAT to teach. Differentiation

guides us in HOW to teach.
% * 1tds possible to & 4réaHbodkhie p h

o in a differentiated manner or a one -size-fits -all
> manner.

* |'tds | i kely that either wildl I

taught in a way thatds respon

2)Di fferentiation doesndét typicall
standard in response to learner variance, but rather providing
= a variety of avenues to mastering the standard and a range
of support systems for doing so.
<———> * The richer the framework of meaning, the more likely
students are to be motivated to learn and to be able to
recall, relate to, retain, and retrieve what matters.
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AnCol or Keyo to
backward design

May need some Differentiation

Differentiation in UbD

IKuwldg Skill

StageZAssess nent Evidence

Key Criteri
age 3 Learning Plan

Answers the
Essential Question:

When is it important to
differentiate in the UbD

framework?
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Differentiation in UbD

Stage 1 Desired Results

stablished Goals/ Content Standards

Understandings

BIG IDEAS

Essential Questions

[ Knowledge Skill ]

Stage 2 Assessment Evidence

Skills, Knowledge

Stage 3 Learning Plan

CRITERIA

A Planning Guide for
Differentiating Curriculum & Instruction
(The UbD/DI Connection)

|

Identify what students should Know,
Understand, & Be Able to Do (KUD) at the end of the upi

t

Define Summative Assessments

Develop a unit plan to ensure student proficiency
w/ essential knowledge, understanding, and skill

v
Preassessyased on K U Dfor readines3
also for interest, & learning profile

_ l

Based on prassessment data, differentiate

the unit plans for readiness, interest, and

learning profile- & continue to adjust plans
based on ogoing assessment data

Administer Summative
Assessments

%

jon
gupP? Exteﬂs

1 90iNg Assg
(©) sS/he
O
e‘llssass\‘-,l puc® M

2
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FAQ #2

Mow can we
differentiate instruction
when we already have more
to do than we have time to
do it?

652S8Say Qi RAFFSNBYyGA
take too much time?)
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Start Slowly...But Start

on one subject or class
Where the need is greatest
Where you feel most comfortable

of-or brief time spans t;/,e ideq,
e ‘Ofg», Ollo o
- Yffere, .. YOV any » - Verves
«Without group work d,ﬂe‘;;i':{/anb,,, ;"Z THE, p/a”;:i
f rs latio op f
. O, of the “of :,OIQCeer
oWith part of the class " thingg <

At the end of a time block

U Leadyour students make them youmpartnerst then manage.
U Plan the details carefully and at a patieat works for you &
your students.
U Add 34 low prep strategies per year and 1 high prep per quarter
U Rehearse and review.
U Be reflective-celebrate successes and leaimom rough spots.

Remember that teaching is a marathon, not a sprint.
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FAQ #3

How can we
tKkS {AR&a ¢S GSI OK) &

work without an adult
standing over them?

LAYy Qi RATTFSNEB
unrealistic for my students?)
/

Al

Virtually all students can learn to work independenttyand
they want to work independently!

To get there, teachers have to:
V Have a clear vision

V Share the vision with students

V Enlist student partnership

V Provide clear structures to support success
V Rehearse routines and procedures
V Ask students for input on how to make the classroom work better for them

V Reflect on routines and procedures (themselves and with their students)
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A Couple of Things to Consider
ALT 68 O2yiAydzS (2 Ayarad GKIG addpR

work independently, when do we assume they will learn those
skills (which are nonegotiable for academic success)?

AOur willingness to vigorously support students in growing as independent
learners says a good bit about our mindset, our trust in them, and
out expectations for them!

ACKSNE A& | A0GNRy3I O2NNBflGAz2y 0oSi|s
to work independently and his/henetacognition

Aln difficult settings: 3 &
52yQi 3IAGS dzdr LINBaa -
wSYSYo SN GKS aslk Ny RE N
22N)] G2 dzy RSNRGFYR (K

effectively if we
group kids for subjects

based on their ability and

test scores?

LAY QO | oAfAGS
better approach tha

Copyright 2010 Carol Tomlinson



The Myth of Equal Content

The real issue behind differences in stud
performance is unequal access to a
high quality, challenging curriculum. In
analyses conducted with internationa
data across countries and with U.S. data
across countries and with U.S. data acr

“ the significant relationship between
classroom instruction and student achievement. Access to
instructional content is always more strongly related to differen
in student performance than are the student background factor
often cited to explain such difference.

Schmidt,H& Cogan, L., 209, Educational Leadership, 67(3) p. 47

It is incompatible with a democracy
to train the many and educate the few.

Arthur Bestor - Quoted inThe Great School Debate:

Which Way for American Education (1985)
The Quotable Teach®r 9 RAGSR o6& wlyR& 12653 ¢KS [@
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FAQ #5

How can we
prepare kids for college
(real life)
when we cater to them by
differentiating instruction?

LAY QU RAFTFSNEVYOGAL
trying to make things easy for
\ kids?)

A couple of thoughtsSse

1. Differentiation is about teaching students what they need to thrive at the ne
levelt not about protecting them from it.

2. ¢ 1Ay3 OFNB (2 SyadaNB (GKFG addzRSy

3. w2o0dzal RAFFSNBYUGAFIGAZY |fgleéa ads
{GdzRSya aKz2dzZz R 0O2YS O él u2 alezx
2F YSI o0dzi &2dz LINPGSR (G2 YS (KL

4, LT &ddGddzRSyidia o6SNB NBIRe T3
GKSY 2y3> y2i K2fR GKSY 0
graders. Middleschoolerd NBy Qi KA IK &
High school students are not generally collegady.

p® a¢KS NBIf @g2NIRE Aa €A1}
better fit for the full spectrum of citizens than is school!
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22y QG Yeé 1ARA
some kids get easier work
to do than others?

Provide Realistic

he objective of this strategy is to provid
nd develop student goatehadeslioad realistic challel
which connects students to knowledge by communica

expectations while confirming that they have the capa
Teachers can support this kind of challenge with clearl
feedback, and positive i
individual intelligences and learning styles. Students
when they know that they will have access to the tool
need to reach the expectations set for th

Willis,d M.D. ¢ (2007) BrainFriendlyStrategies;
Alexandria,VA, ASCDp.25
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roviae realistic
Slide No. 3
study examining what makes cooapditer
atinigund that the key element is variable chal
player ability. The most popular computer games i
through increasingly challenging levels as they beca
As players?2 skills impro
just the right extent that the player could succeed with
(Malone, 1981). Extending that kind of incremental, m
challenge in the classroom is motivating and imparts

accomplishment.

Willis,J M.D. ¢ (2007) Brain-FriendlyStrategie:
Alexandria,VA, ASCBp.
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