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ñIf you want to feel safe and secure, 

continue to do what you have always done.

If you want to grow, go to the cutting edge 

of our profession,

just know that when you do, there will be a 

temporary loss of sanity.

So know when you donôt quite know what 

you are doing

You are probably growing!ò

--Madeline Hunter

Questions are Good
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How can we
differentiate instruction

when everyone
has to take the

same standardized test?

ό!ǊŜƴΩǘ ŘƛŦŦŜǊŜƴǘƛŀǘƛƻƴ ŀƴŘ
standards incompatible?)

FAQ #1

There are at least two reasons why standards -based
teaching and differentiation are not in conflict:

1) Standards guide us in WHAT to teach.  Differentiation
guides us in HOW to teach.  
* Itõs possible to TEACH the phone bookñor great books ñ

in a differentiated manner or a one -size-fits -all
manner.

* Itõs likely that either will be LEARNED better when
taught in a way thatõs responsive to a learnerõs needs.

2) Differentiation doesnõt typically advocate changing the 
standard in response to learner variance, but rather providing
a variety of avenues to mastering the standard and a range
of support systems for doing so.
* The richer the framework of meaning, the more likely

students are to be motivated to learn and to be able to
recall, relate to, retain, and retrieve what matters.
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Should rarely be Differentiated

May need some Differentiation

Should be Differentiated

ñColor Keyò to differentiation in 

backward design

Stage 1 - Desired Results

Performance Tasks

Other Evidence:Stage 2 - Assessment Evidence

Other Evidence:Stage 3 - Learning Plan

Other Evidence

Key Criteria

Established Goals/ Content Standards

Understandings Essential Questions

Knowledge Skill

Differentiation in UbD

Answers the 
Essential Question:

When is it important to 
differentiate in the UbD

framework?
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Stage 1 - Desired Results

Performance Tasks

Other Evidence:Stage 2 - Assessment Evidence

Other Evidence:Stage 3 - Learning Plan

Other Evidence

Key Criteria

Established Goals/ Content Standards

Understandings Essential Questions

Knowledge Skill

Differentiation in UbD

BIG IDEAS

Skills, Knowledge

Evidence

Tasks, Practice

CRITERIA

A Planning Guide for 

Differentiating Curriculum & Instruction

(The UbD/DI Connection)

Define Summative Assessments

Based on pre-assessment data, differentiate  
the unit plans for readiness, interest, and 

learning profile-- & continue to adjust plans 
based on on-going assessment data

Pre-assess, based on K U D, for readinessð

also for interest, & learning profile

Identify what students should Know,

Understand, & Be Able to Do (KUD) at the end of the unit

Administer Summative

Assessments

Develop a unit plan to ensure student proficiency 

w/ essential knowledge, understanding, and skill
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How can we
differentiate instruction

when we already have more
to do than we have time to 

do it?

ό5ƻŜǎƴΩǘ ŘƛŦŦŜǊŜƴǘƛŀǘƛƻƴ Ƨǳǎǘ
take too much time?)

FAQ #2
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ωIn one subject or class
Where the need is greatest
Where you feel most comfortable

ωFor brief time spans

ωWithout group work

ωWith part of the class

ωAt the end of a time block

üLead your studentsτmake them your partnersτthen manage.
üPlan the details carefully and at a pace that works for you &

your students.
üAdd 3-4 low prep strategies per year and 1 high prep per quarter.
üRehearse and review.
üBe reflective--celebrate successes and learn from rough spots.

Remember that teaching is a marathon, not a sprint.
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How can we
tƘŜ ƪƛŘǎ ǿŜ ǘŜŀŎƘ ǎƛƳǇƭȅ ŎŀƴΩǘ

work without an adult
standing over them?

όLǎƴΩǘ ŘƛŦŦŜǊŜƴǘƛŀǘƛƻƴ
unrealistic for my students?)

FAQ #3

Virtually all students can learn to work independentlyτand 
they want to work independently!

To get there, teachers have to:
VHave a clear vision

VShare the vision with students

VEnlist student partnership

VProvide clear structures to support success

VRehearse routines and procedures

VAsk students for input on how to make the classroom work better for them

VReflect on routines and procedures (themselves and with their students)



Copyright 2010 Carol Tomlinson 8

ÅLŦ ǿŜ ŎƻƴǘƛƴǳŜ ǘƻ ƛƴǎƛǎǘ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƛƴ ƻǳǊ ƎǊŀŘŜ ŀǊŜƴΩǘ ƳŀǘǳǊŜ ŜƴƻǳƎƘ ǘƻ
work independently, when do we assume they will learn those
skills (which are non-negotiable for academic success)?

ÅOur willingness to vigorously support students in growing as independent
learners says a good bit about our mindset, our trust in them, and
out expectations for them!

Å¢ƘŜǊŜ ƛǎ ŀ ǎǘǊƻƴƎ ŎƻǊǊŜƭŀǘƛƻƴ ōŜǘǿŜŜƴ ŀ ǎǘǳŘŜƴǘΩǎ ŀōƛƭƛǘȅ
to work independently and his/her metacognition.

ÅIn difficult settings:
5ƻƴΩǘ ƎƛǾŜ ǳǇΣ ǇǊŜǎǎ ƘŀǊŘŜǊ
wŜƳŜƳōŜǊ ǘƘŜ άǿŀǊƳ ŘŜƳŀƴŘŜǊǎέ
²ƻǊƪ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǘƘŜ ǎǘǳŘŜƴǘǎΩ ƴŜŜŘǎ

/ŀƴΩǘ ǿŜ ŘƛŦŦŜǊŜƴǘƛŀǘŜ ƳƻǊŜ
effectively if we 

group kids for subjects 
based on their ability and 

test scores?

όLǎƴΩǘ ŀōƛƭƛǘȅ ƎǊƻǳǇƛƴƎ ŀ
better approach than

differentiation?)

FAQ #4
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Schmidt,H. & Cogan, L., 11-09, Educational Leadership, 67(3) p. 47

The Myth of Equal Content

The real issue behind differences in student 
performance is unequal access to a 
high quality, challenging curriculum.  In 

multiple                            analyses conducted with international 
data across countries and with U.S. data 
across  countries and with U.S. data across 

ǎǘŀǘŜǎ                                ǎŎƘƻƻƭǎ ŀƴŘ ŘƛǎǘǊƛŎǘǎΣ ǿŜΩǾŜ ŘŜƳƻƴǎǘǊŀǘŜŘ 
the significant relationship between 

classroom instruction and student achievement. Access to 
instructional content is always more strongly related to differences 
in student performance than are the student background factors 
often cited to explain such difference.

It is incompatible with a democracy
to train the many and educate the few.

Arthur Bestor - Quoted  in The Great School Debate: 
Which Way  for American Education (1985)

The Quotable TeacherΦ 9ŘƛǘŜŘ ōȅ wŀƴŘȅ IƻǿŜΣ ¢ƘŜ [ȅƻƴΩǎ tǊŜǎǎΣ  ǇΦоу 
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How can we
prepare kids for college 

(real life)
when we cater to them by
differentiating instruction?

όLǎƴΩǘ ŘƛŦŦŜǊŜƴǘƛŀǘƛƻƴ Ƨǳǎǘ
trying to make things easy for

kids?)

FAQ #5

1. Differentiation is about teaching students what they need to thrive at the next
levelτnot about protecting them from it.

2. ¢ŀƪƛƴƎ ŎŀǊŜ ǘƻ ŜƴǎǳǊŜ ǘƘŀǘ ǎǘǳŘŜƴǘǎ ƭŜŀǊƴ ƛǎ ƴƻǘ ƳƻƭƭȅŎƻŘŘƭƛƴƎΦ  LǘΩǎ ǘŜŀŎƘƛƴƎΗ

3. wƻōǳǎǘ ŘƛŦŦŜǊŜƴǘƛŀǘƛƻƴ ŀƭǿŀȅǎ άǘŜŀŎƘŜǎ ǳǇΦέ  Lǘ ƴŜǾŜǊ ŘƛƭǳǘŜǎ ƻǊ άǘŜŀŎƘŜǎ ŘƻǿƴΦέ
{ǘǳŘŜƴǘǎ ǎƘƻǳƭŘ ŎƻƳŜ ōŀŎƪ ǘƻ ǎŀȅΣ άL ŘƛŘƴΩǘ ǘƘƛƴƪ L ŎƻǳƭŘ Řƻ ǿƘŀǘ ȅƻǳ ŀǎƪŜŘ
ƻŦ ƳŜΣ ōǳǘ ȅƻǳ ǇǊƻǾŜŘ ǘƻ ƳŜ ǘƘŀǘ L ŎƻǳƭŘΦέ

4. LŦ ǎǘǳŘŜƴǘǎ ǿŜǊŜ ǊŜŀŘȅ ŦƻǊ άǘƘŜ ƴŜȄǘ ƭŜǾŜƭΣέ ǿŜ ǎƘƻǳƭŘ ǎŜƴŘ 
ǘƘŜƳ ƻƴΣ ƴƻǘ ƘƻƭŘ ǘƘŜƳ ōŀŎƪΦ  YƛƴŘŜǊƎŀǊǘŜƴŜǊǎ ŀǊŜƴΩǘ оǊŘ
graders.  Middle schoolersŀǊŜƴΩǘ ƘƛƎƘ ǎŎƘƻƻƭ ǎǘǳŘŜƴǘǎΦ  
High school students are not generally college-ready.

рΦ ά¢ƘŜ ǊŜŀƭ ǿƻǊƭŘέ ƛǎ ƭƛƪŜƭȅ ǘƻ ǇǊƻǾƛŘŜ ƻǇǘƛƻƴǎ ǘƘŀǘ ŀǊŜ ŀ ƳǳŎƘ 
better fit for the full spectrum of citizens than is school!
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²ƻƴΩǘ Ƴȅ ƪƛŘǎ ōŜ ŀƴƎǊȅ ƛŦ
some kids get easier work

to do than others?

όLǎƴΩǘ ŘƛŦŦŜǊŜƴǘƛŀǘƛƻƴ ǳƴŦŀƛǊΚύ

FAQ #6

Provide Realistic Challenge - - -

The objective of this strategy is to provide experiences 
and develop student goals based on individualized realistic challenge, 

which connects students to knowledge by communicating to them high 
expectations while confirming that they have the capacity to reach these goals. 

Teachers can support this kind of challenge with clearly structured goals, frequent 
feedback, and positive intrinsic reinforcement, all geared to studentsª
individual intelligences and learning styles. Students develop confidence 

when they know that they will have access to the tools  and support they
need to reach the expectations set for them.

Willis,J. M.D.ς(2007) Brain-FriendlyStrategiesς
Alexandria,VA,. ASCD,p.25
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Yong Zhao  (2009) Catching Up or Leading the 
Way ςPetersburg, Va. ASCD ςp.99 Wills,J.M.D.ς(2007)Brain-FriendlyStrategiesςAlexandria,VA,.

ACD,p.2

Provide Realistic Challenge - - -
Slide No. 3

A study examining what makes computer games so capti-
vatingfound that the key element is variable challenge based on

player ability. The most popular computer games in the study took players
through increasingly challenging levels as they became more and more skillful.  
As playersª skills improved, the next challenge would stimulate new mastery to 
just the right extent that the player could succeed with practice and persistence
(Malone, 1981). Extending that kind of incremental, motivating responsive           
challenge in the classroom is motivating and imparts a sense of

accomplishment.

Willis,J. M.D.ς(2007) Brain-FriendlyStrategiesς
Alexandria,VA,. ASCD- p. 25,


